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Abstract 

The article takes the corona-induced short-term solutions in education as an occa-
sion for more fundamental questions about characteristics of current microlearning 
discourses. Starting from the historical, media and educational amnesia of these dis-
courses as well as from the decreasing hype around microlearning, some desiderata 
are outlined in the form of theses. These concern the relevance of micro-, meso- and 
macro-structural interdependencies, the role of educational technology promises, 
the activities of the global education industry as well as the need for discussion 
regarding disposal-rationalistic tendencies and the limitations of datafication, AI 
applications and Big Data analyses. The suggested lack of alternatives for an inno-
vation path on the part of industry and education policy is called into question. 
 

Introduction1 

The expression ‘microlearning’ has been used for approximately fifteen years. It 
can be found predominantly in web discourses unrelated to education and in on-the-
job education and training, in contrast to approaches and concepts of microteaching, 
which have been applied since the 1960s mainly in teacher education. Quite fre-
quently, microlearning is used synonymously with ‘on-demand learning’, ‘nano-
learning‘, ‘crowd-based learning’, ‘ubiquitous learning’, ‘rapid learning’, ‘bite-’ or 
‘byte-sized learning’ and similar metaphorically pointed descriptions of forms of 
learning with digital media. The formats range from programmed push-systems for 
behavioral modification and apps for acquiring rote knowledge, to learning with 
short tutorials, animations, infographics and simple diagrammatic representations, 

 
1 A German version of this paper has been be published by Kopead (cf. Hug 

2021). 
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to small-sized AI-based language assistance systems for learning purposes and ele-
ments of educational robotics.  

The individual characterizations of microlearning formats vary, with micro-di-
mensions in regard to time, content, process and media usually justified in an un-
systematic way. The same is true for micro-dimensions of learning in the context of 
repetitive, instrumental, incidental, reflective, expansive, emotional, social, playful, 
mobile, action-oriented as well as task-, practice-, goal- or problem-oriented forms 
of learning and their localization in the context of learning-theoretical research. To 
be sure, both applied research close to the market as well as academic basic research 
concede that, in regard to microlearning concepts, not only individual steps of learn-
ing and single, isolated events have to be considered, but also the contexts of learn-
ing and teaching, educational contexts and diverse meso- and macro-dimensions. 
However, this acknowledgment is not usually taken into account in a differentiated 
way, whether conceptually, theoretically, performatively or practically. 

As far as microlearning formats in crisis are concerned, this article is not aimed 
at an evaluation of microlearning offers directly related to COVID-192 or at ques-
tions of the practicality of such offers in corona-induced contexts of crisis in con-
sideration of different content orientations, methodological emphases and didactic 
framings. Neither is it about the handling of micro-content in an “infodemic” in the 
context of COVID-19 (Hua & Shaw 2020), about Corona-intensified dynamics of 
educational inequality (Ackeren, Endberg & Locker-Grütjen 2020), didactic self-
delusions in connection with short-term transfers of face-to-face formats to digital 
formats, or a typology of didactic arrangements for the reorganization of small 
learning steps for self-study, for distance learning and for those hybrid forms of 
remotely-, externally- and self-controlled formats which have recently become sig-
nificant at the juncture of home learning and home schooling.3 Instead, the follow-
ing deals with explorations and reflections on desiderata which tie in with the de-
clining hype around microlearning. These will be put up for discussion in the form 
of seven concise theses. 

 

 
2 See for example https://www.ecdc.europa.eu/en/news-events/online-micro-

learning-activities-on-COVID-19 or https://www.meduplus.de/microlearn-
ing/coronavirus/ (accessed: 2020-06-22). 

3 This is not supposed to derogate the relevance of current research on these and 
similar topics. For example, the contributions in the Medienimpulse special is-
sue, Nähe(n) und Distanz(en) in Zeiten der COVID-19-Krise (Barberi, Grün-
berger & Schmölz 2020) offer numerous links for determining the relationships 
between micro-, meso- and macro-perspectives of learning, even if the individ-
ual contributions do not contain an explicit relationing and contextualization of 
microlearning formats in crisis. The case is similar for current programmatic 
contributions published of late due to current events in various educational con-
texts around the globe (see for example Brandenburg 2020; Gallo & Trompetto 
2020; Luyben, Fleming & Vermeulen 2020; Saxena 2020). 
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Theses on microlearning in crisis 

The current corona crisis does not only exacerbate existing social, economic, 
educational, knowledge-, gender- and milieu-related dynamics of inequality, it also 
contributes to increasing calls for digitization in education. While microlearning 
formats are quite noticeable in continuing professional development (see for exam-
ple Koch 2012; Kapp & Defelice 2019) and initial AI-capable microlearning solu-
tions are being advertised for Industry 4.04, pertinent “pedagogically sound and 
technically executable learning designs” (Miao et al. 2009) have so far been used in 
isolated instances rather than comprehensively in schools, universities and adult ed-
ucation. The reasons are not only to be found in unresolved technical issues, inade-
quate equipment, education-political conditions, lacking offers for further education 
and widespread doubts about the pedagogic and didactic soundness, but there are 
also various reasons related to learning and media culture, generational differences, 
milieu, ethics and anthropology.  

While in some places the clearing up of myths around e-learning (see for exam-
ple Kaiser-Müller 2015) has not even arrived, the streaming of lectures is consid-
ered as a prototype of “digital university teaching” or the moocification of education 
offers is recklessly promoted, some educational authorities and parents as well as 
some researchers in the fields of education, learning and media are increasingly un-
easy with strategies of digitization which focus on pre-fabricated microlearning for-
mats in preparation for ‘Work 4.0’. Occasionally this leads to assumptions that the 
magic word ‘blended’ could easily relate to ‘blinded’. It is one thing what the fairly 
coarse blends of teaching and learning formats mix and combine, whether in a well-
founded or rather casual way; it is quite another thing, however, what is concur-
rently highlighted or blinded out. Even without education-economic or education-
political background information and without distinctive competencies in metaphor 
analysis it can be surmised that references to ‘Learning 4.0’, ‘School 4.0’ or ‘Uni-
versity 4.0’ are connected to macro-perspectives and structural transformation dy-
namics which always affect the microclimate in education and learning cultures.  

As is generally known, the reference to a Fourth Industrial Revolution, which the 
German federal government combined with the label ‘4.0’ in the context of the de-
velopment of a high-tech strategy, is aimed at a profound change in processes of 
production, business and adding value and at the creation of highly complex, inter-
connected structures in which (partly) autonomous people and machines as well as 
digital technologies and cyber-physical systems (CPS) cooperate in a result-ori-
ented and profitable way. That digitization as a technicization of processes of learn-
ing and education contributes significantly to the fulfillment of education-techno-
logical promises of quality improvement, the sustainable development of 
educational institutions or the increased educational equality is everything but easily 

 
4 See https://www.it-daily.net/shortnews/23942-erste-ai-faehige-microlearning-

loesung-fuer-die-industrie-4-0 and https://www.aveva.com/ (accessed: 2020-
06-22).  
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justified. Questions about the reasons for competences, the weighting of experi-
ences, the perception of benefits and damages, the information- and knowledge-
ecological consequences and the distribution of gains and losses have to be asked 
and broadly discussed. This is supported not least by the learning- and education-
technological invasions5 of the global education industry (Verger, Steiner-Khamsi 
& Lubienski 2016), whose relevance for national education systems as well as in-
dividual educational institutions and for the design of microlearning formats is com-
monly substantially underestimated.  

Paradoxically, the corona crisis has shown that, on the one hand, very many 
things could be different, even in education, and that, on the other hand, the will-
ingness to accept legally questionable infrastructures of the big internet companies 
is very high. The problem here is less the corona-induced shift of evaluation criteria 
but rather the resonating suggestion of a lack of alternatives. Development dynam-
ics from ad-free public educational institutions to the micro-soft manipulation of 
pedagogic processes in school contexts to the mental image of the temporary inter-
ruption of Apple or Google promotions for the sake of pedagogic inserts may seem 
exaggerated and dystopian. The question remains as to why long-known organiza-
tional, media-didactic, learning-technological and media-cultural alternatives for 
the design of microlearning formats and educational processes are not discussed on 
a broad basis. The following theses offer some starting points for a differentiated 
discussion. 

Thesis 1: The microlearning discourses are characterized by sub-
stantial historical amnesia 

The expression ‘microlearning‘ is frequently used in learning- and education-
technological contexts of application and relatively rarely in the context of basic 
research in education and learning sciences. On closer examination this term often 
refers to the application of concrete tools and specific features connected with con-
ceptual characterizations aimed at technological promises and drawing on rhetorics 
of ‘WebSpeak’ or ‘Edtech-Speak’. Especially the learning-technological discourses 
consider neither the history of the idea or concept of microlearning, nor phenomenal 

 
5 A determination of the relationship of media- and education-technological as-

pects of an ecology of invasions with the biological concepts of invasions (Ko-
warik 2010) and with a General Ecology (Hörl & Burton 2017) has to be left 
open here. It could contribute to a better understanding of co-creative micro-
learning dynamics at the junctures of human and machine productivity in par-
ticular and the enabling conditions of viral microformats in general. Among the 
latter are, for example, jokes, GIFs and memes as well as learning-technologi-
cally prefabricated quiz formats which are distributed in large quantities. From 
a media-theoretical perspective and based on the considerations of Krämer 
(2008), these formats can be specified according to modalities of “infection by 
means of transcription” (ibid., p. 138-159). 
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aspects of micro-dimensions of learning avant la lettre which can be historically 
reconstructed. This regards informal learning contexts and well-known microfor-
mats such as anecdotes, aphorisms, jokes, graffiti, epigrams, short stories or short 
films but also more recent formats such as GIFs, memes, micro-movies, micro-
games, podcasts, digital storytelling, flash fiction or tweets. Concepts from the his-
tory of education and examples of the relevance of ‘learning in small steps’ and its 
references to the learning of structures and complex interrelationships (see Hierdeis 
2007) are generally ignored. 

Thesis 2: The microlearning discourses are characterized by sub-
stantial media and education amnesia 

Although microlearning discourses often deal with digital or “new” media, me-
dia- and education-theoretical differentiations remain disregarded to a large extent. 
This concerns the reflection on medial forms in historical-medial constellations and 
fundamental questions of mediality with regard to educational contexts, but also 
conceptualizations of education which do not reduce it to measurable outputs, cer-
tifiable qualifications and tradable commodities. Stereotypical framing references 
to established concepts of mediatization which function as a “brand label for an 
approach” (Billig 2013, p. 114) are only of limited use for the differentiated analysis 
and design of learning practices. The same applies to contextualizations of micro-
processes of learning against the background of educational products as market-
relevant goods.  
On the one hand, the different forms of mediatization in the sense of an institution-
alized “making mediate”, the power-based assertion of “media logics” and the cre-
ation of new dependencies are frequently underestimated when it comes to their 
significance for formats of microlearning. On the other hand, what also falls short 
is the reflection on dynamics of medialization in regard to medial constellations, 
medial forms and enabling conditions in cultural and social systems as well as me-
dia-epistemological dimensions and the autonomy potentials of processes of learn-
ing and education.  
Beyond that, the media and education amnesia also applies to the reflection on 
tendencies of “learnification” (Biesta 2010) and pedagogic responsibilities (Biesta 
2011, p. 190; Friesen 2019) as well as media-anthropological dimensions, from the 
“micrologization of perception” (Faßler 2009, p. 290f) to questions of Coevolution 
(Lee 2020) to perspectives of Co-creation (Cizek et al. 2019). In this respect, said 
media- and education amnesia can be combined into a thesis about media education 
amnesia. 

Thesis 3: Rhetoric and imagery of the forms of articulation are based 
on education-technological promises 

Statements like “Training ‘snippets’ can be viewed as cost-effective programs 
that serve as quick and meaningful training” (Khan 2019, p. 278) stand in the tradi-
tion of e-learning myths and ICT rhetorics in the field of education (Haugsbakk & 
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Nordkvelle 2007) 6. Illuminating and masking dimensions of the metaphoric use of 
expressions like ‘snippets’, ‘nuggets’, ‘bites’, ‘facets’, ‘episodes’ or ‘fragments’ are 
not explicitly described in relevant discourses. Aspects of the effectiveness of learn-
ing and promises of sustainability are rarely evaluated. It remains open as to what 
degree and under which conditions promises like the following are fulfilled: “The 
outcome of well-designed meaningful, low-cost, reinforcing snippets contribute to 
the successful change of behavior and performance improvement for trainees” 
(Khan 2019, p. 282). 
This relates not only to instrumental forms of learning but also to prevalent promises 
of salvation in digitization which need to be reflected on (see Bauer et al. 2020). 
Furthermore, metaphoric ways of expression generally play a prominent role, for 
example in transformatory approaches7. For instance, claims of a corrective “to oc-
ularcentric banking pedagogies where knowledge is fixed and progress is unidirec-
tionally measured” (Abramo 2014, p. 78) are also waiting to be redeemed and jus-
tified. 

Thesis 4: The relevance of micro-, meso- and macro-structural inter-
dependencies of techno-economic and education-political dimensions 
as well as the role of the global education industry are commonly mis-
judged and underestimated  

The view to contents and didactics of microlearning can easily hide the fact that 
organizational designs as well as institutional, technological and political parame-
ters play a significant role in the development and normalization of concrete formats 
and routines. Even more, the routines of getting used to specific formats of micro-
learning, the strategies of the normalization of concrete learning-technological ap-
plications and the preference for specific hardware and proprietary software for ed-
ucational purposes at the same time represent essential requirements of enabling 
and promoting macrosocial dynamics and macroeconomic market developments in 
the educational sector. Especially the industrially prefabricated microlearning for-
mats of the dominant internet corporations may be regarded as an application of 
those global microstructures which, as forms of coordination, “span global areas but 
at the same time are of a microsocial nature“ (Knorr-Cetina & Brügger 2005, p. 
145). 
The emergence of a Global Education Industry (Verger, Lubienski & Steiner-

 
6 See also the current contributions in the special issue "30 years of ICT and 

learning in education – major changes and challenges" on seminar.net 
(https://journals.oslomet.no/index.php/seminar/). 

7 See for example Björk (2011) and the apps on her Biophilia album which high-
light a reflection on the relationships between nature and technology and intui-
tive possibilities of creative and multimodal music production (see 
https://bjork-biophilia-ios.soft112.com/).  
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Khamsi 2016)8 has not just undermined existing prohibitions of advertising in 
schools and reflective equilibriums regarding the framework conditions for public 
and private educational institutions. This goes hand in hand with a basic reframing 
of fields of education – interdependent all along, but partly autonomous – in west-
ern-oriented societies especially in Europe and North America which make free 
spaces for educational processes for their own sake an anomaly and consistently 
organize processes of learning in the mode of commercialized forms of communi-
cation. The tendencies towards limiting the relative autonomy of micro-orders and 
towards the continued sellout of public education (Lohmann 2009, p. 57) with dig-
ital means are just as hard to comprehend among the broad public as the various 
data-based payment modalities and “management models for ‘micro contexts’” 
(Faßler 2014, p. 26). The need for research, information and action in regard to data 
protection and the consequences of platform economy in education is diverse and 
far-reaching. If sustainability in education is not supposed to be an empty pedagogic 
formula and no synonym for antidemocratic notions of education, it takes data-eco-
nomic alternatives to the prevalent web-based business models in due consideration 
of commons orientations and privacy protection (see Ochs et al. 2019).9 

Thesis 5: Microlearning formats correspond with social-technologi-
cal forms of microcontrolling which are linked to specific challenges 
in the face of new versions of well-known pedagogic antinomies and 
paradoxes  

Forms of microcontrolling were known in pedagogy long before the semicon-
ductor chips used today in vast numbers in microcontroller architectures. The min-
iaturization of devices and many other factors such as scalability, transfer rate, pro-
duction costs, mobility and interoperability have contributed in recent years to the 
realization of microtechnologies for monitoring and surveillance, to a degree and 
with scopes which make many a science fiction novel of the twentieth century look 
tame in comparison. This does not mean that microlearning formats per se have to 

 
8 The formation of this concept, like in the case of medical-industrial complex, 

is analogous to the expression military-industrial complex (see Picciano 1994; 
Picciano & Spring 2013). Research in this field is still in the early stage (see 
Parreira do Amaral et al. 2019), and desiderata include, among others, similar-
ities and differences in the strategic communication, in the tactical overcoming 
of regional expectations of normality or in the rhetorics of innovation in the 
three societally relevant complexes. 

9 General licenses in the field of education for using software products by the 
Microsoft corporation and similar contracts with other Internet corporations run 
counter to this. The fact that the agreements with Microsoft have recently been 
renewed in Germany as well as Switzerland and Austria highlights the need to 
raise awareness about this topic. 
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be an integral part of surveillance-capitalist routines. Depending on the media-, in-
formation- and learning-ecological constellations, self-determined formats and ex-
pansive forms of learning may be suitable as well. This applies in particular to some 
offers of free education initiatives and forms of subversion (see Glauser et al. 2019) 
as well as cultural hacking and media-activist interventions.10  
In effect, however, many microlearning formats are based on prefabricated learn-
ing-technological routines which allow ongoing control and monitoring of learning 
processes. This intensifies familiar antinomies and paradoxes in educational con-
texts11 such as freedom and coercion or external and self-determination, as institu-
tions of public education, private education and continuing professional develop-
ment provide for the routine use of proprietary software, “involuntary 
mediatization” (Adolf 2014) is not being regarded as a serious problem in large 
parts of educational research and policy, and “eduveillance“ as an application of 
Surveillance Capitalism (Zuboff 2019) represents an issue essentially only for a 
small academically interested minority. Where micro(learning) formats play a piv-
otal role in the context of monitoring and surveillance orientations in private or 
public education that are not to be questioned, the reference to informational self-
determination becomes a euphemism. This is true for elements of e-portfolios in 
early education which are managed in companies or agencies just as for the intrans-
parent use of user data from learning platforms and MOOCs or for tracking and face 
recognition in schools and universities.  
Similar arguments can be made for such contradictory relationships as uniformity 
and polymorphism, mobilization and stabilization, adaptation and resistance, sur-
veillance and subveillance, proximity and distance, disciplinary strategies and un-
disciplined risks, educational promises and open-ended processes, assumptions of 
certainty and experiences of uncertainty or the call for error culture and concrete 
criteria for assessment. These and many other paradoxical constellations12 represent 
heightened requirements for a successful dilemma management. This applies par-
ticularly in the context of developing and implementing media concepts in educa-
tional institutions of all levels. If for instance “collective willingness to change [is 
described] as a crucial factor of success of digitization processes at universities” 
(Graf-Schlattmann et al. 2020), it does not just beg the question how the interplay 
of action variables such as coordination and integration, transparency and visibility 

 
10 The latter is not meant to belie the fact that Google, for example, has since its 

founding reached a quasi monopoly in the search engine market and today of-
fers numerous services, including Google Classroom, while the GWEI project 
(https://gwei.org/) was stopped shortly after its launch.  

11 About the traditional discourses on antinomies and paradoxes in educational 
contexts see for example Winkel (1986) and Helsper (1996).  

12 These include for example votes for free educational media and media-coloni-
zation of worlds of learning or digitization in the service of red-tape interests 
and the promotion of creativity and innovation. For other examples of contem-
porary paradoxical structures and fields of tension see Hug (2018, p. 11).  
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or perceptible benefit (ibid., p. 26-33) can be accommodated in practice. Moreover, 
there are additional questions arising as to the starting conditions and the limitations 
of the horizons of change. The former relate to aspects such as degrees of openness 
and transparency in regard to initial expectations, goals and scopes for designing 
organizational, communicative, technological and evaluative dimensions. If the au-
tonomy of the academic staff and the existing remains of democratic decision-mak-
ing structures at universities are supposed to be respected, this is not compatible 
with corporate top-down-routines or expectations of submission to the strategies of 
tech-elites (Schmalz 2020). Also, as far as the limitations of the horizons of change 
are concerned, there is a major difference whether we are dealing with modalities 
of re-acting, re-structuring, re-designing, re-framing or re-generating (see Peschl 
& Fundneider 2008), especially since these open up different possibilities of dealing 
with paradoxical requirements. 

Thesis 6: Limitations of datafication, AI applications and Big Data 
analyses are scarcely reflected on 

The microstructures of the global education industry are oriented to the moneti-
zation of digital interfaces and not to their humanization. This should not be over-
looked in the face of AI applications and Big Data finding their way also into vari-
ous contexts of learning and education in the past few years. For some companies, 
agencies and providers of learning technologies, increasingly bigger and better-
structured amounts of data are available not only for individual analysis but also in 
combination with other available data sets. In this context, even the analysis of mi-
crodata and their structures is raising high hopes: “Data analytics can help institu-
tions to develop the most strategic and persuasive approach to enhance learning 
environments, which in turn contribute to a greater return-of investment for both 
individuals and institutions” (Corbeil, Corbeil & Khan 2017, p. 8). 

In the mainstream of data-positivist basis orientations, not only pedagogic legit-
imations and ethical justifications receive inadequate attention, but limitations do 
as well. The latter concern different types of data and their connections, perspectives 
of data criticism, epistemological and political dimensions of datafication, uninten-
tional institutional and organizational effects and not least tendencies of data-in-
duced discrimination which are frequently denied or trivialized in everyday media 
discourses. A differentiated examination of these topics is among the desiderata in 
microlearning discourses, although there is no lack of relevant points of contact.13 
Such an examination requires an expansion of contextual thinking beyond lexical 
contexts of meaning, personal contexts and discourse contexts (van Goor et al. 2004, 
p. 176) towards user-generated, data-driven and computer-based contexts. Relevant 
indications can be found for example in the concept of “learner-generated contexts” 

 
13 See for example Dander (2014; 2018), Williamson (2017; 2020), Allert & Rich-

ter (2017), Eubanks (2018), Noble (2018), AlgorithmWatch (2019) and Swertz 
& Barberi (2020).  
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(Seipold 2017), in cultural-anthropological analyses of the work of algorithms 
(Seaver 2018) and models of calculating causally effective factors (Pearl & Mac-
kenzie 2018). 

Thesis 7: The mainstream of microlearning discourses is character-
ized by tendencies informed by availability-rationalism and a belief in 
the calculability of the world 

While individuals with knowledge about education theory hold rather cautious 
and deliberative views regarding the assumed impact of processes of learning and, 
the mainstream of microlearning discourses is characterized by rhetorics of the im-
plementation and availability of processes and results. Where learners are turned 
into customers or “participants” who are funneled through personalized microlearn-
ing programs for the purpose of modifying their behavior (Kapp & Defelice 2019, 
p. 89-108), what matters are calculable outputs and not subjectively significant 
learning experiences. Demands for controlling processes of teaching and learning, 
for the algorithm-based production of specific effects, the tech-based timing of 
learning steps, the predefined time management or the planning of education with a 
definitive, failproof outcome can be informally understood as an expression of 
tendencies of availability rationalism (Verfügungsrationalismus). In detail, these 
tendencies may well be based on different concepts of rationalism, for example in 
regard to the minimization of effort in view of concrete goals (purposive rationality) 
or the consistent orientation towards certain values or principles (value rationality 
sensu Max Weber). Tendencies of availability rationalism are not bound to a special 
rationality or version of rationalism. They refer to all forms of rationalism which 
are marked by an inclination to absolutize the determination of initial situations, 
modalities of assessment, means, intended purposes or processes and instances for 
the intentional production of concrete behaviors or specific circumstances (see Hug, 
Friesen & Rourke 2007). 
There is no doubt that, along with today’s structural-mathematical developments, 
there have emerged potentials for the generation of realities (Löffler 2019) which 
can also be applied in the designing of microformats and in the field of education in 
general. Nevertheless, this does not render unnecessary the question of the limits to 
the calculability of the world in general (Pietsch, Wernecke & Ott 2017) and of 
pedagogic worlds in particular, much less that of the limits to the corporate optimi-
zation mindset. 

 

Conclusion 

Microformats play a tremendous role in formal and informal contexts of learning 
and education. This is true not only for those technological applications which have 
been associated with ‘microlearning’ for approximately fifteen years, but also for 
numerous historical and contemporary forms of organizing content units and learn-
ing activities in a microdidactic way.  
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Today, datafication, AI applications and Big Data analyses offer diverse possi-
bilities for designing innovative microlearning formats. The use of these possibili-
ties on the basis of technological offers by the global education industry corresponds 
with complex medial dynamics of inclusion and exclusion and with an enormous 
potential for the transformation of social, cultural and societal meso- and macro-
structures in the field of education. The deep structures, subtle dynamics of change 
and transformation modes are still largely misunderstood, particularly since micro-
political and micro-social concretizations of the microlearning formats and local 
and regional adaptations of the global development dynamics are quite different. 

The mainstream of digitization industries relies on instrumental logics of digital 
innovation and transformation, frequently spreading suggestions that there is no al-
ternative to the path of innovation, something which needs to be called into question 
(see Mansell 2018). This applies to learning and education as much as to other so-
cietally relevant areas. Efforts to make contingencies in the field of microlearning 
and microteaching visible, as well as attempts to make processes of transformation 
comprehensible and point out and test alternative paths of development occur in 
niches rather than within well-funded research programs which are inspired by ed-
ucation-political initiatives for sustainability. 

Microlearning formats have to be neither the scene of a War on Learning (Losh 
2014) nor the centerpiece of tendencies of “learnification” (Biesta 2010). Also, there 
is no reason to utilize or tacitly approve the widespread everyday acceptance of 
algorithm-based educational, marketing and manipulation programs serving politi-
cal or economic interests in public educational institutions. If microlearning formats 
are critically designed and employed along the lines of the outlined theses, they can 
be part of educational processes which focus neither on elite, highbrow traditions 
nor primarily on marketable qualification processes. Instead, open-ended perspec-
tives correspond with notions of education as bricolage in which the public and the 
private are reflected on and respected. In this case, microlearning formats corre-
spond with comprehensible didactic arrangements, with transparent software archi-
tectures that both teachers and learners can freely configure and not least with a 
healthy dose of skepticism towards education-technological promises, bearing in 
mind the long history of the imagination of automatized learning technologies. 
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